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School Philosophy

The spirit of Machida Kobato
To be happy, proud and grateful for experiences and learning everyday.

Vision
Develop personality, and nurture children to become caring people with
independency and willpower.

Mission
Kobato will provide children with an education that promotes:

caring to instill physical and mental well-being;
acquisition of a broad knowledge base and communication ability to
contribute to create more peaceful world;

e thinking sKkills through inquiry-based learning through play and the children's

innate curiosity;

children's respect their own principles and the principles of others;
active-learning from which the children will gain positive attitudes towards
problem-solving and living together;

e appreciation of self and expression of their own identity.
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Kobato believes that children recognize themselves and the world constructed around them
by using the language and they develop their thinking ability with the abstract concept. In
most situations, the language communication will be the foundation to establish any
relationship and will impact on the holistic development of children.

T FELOEEFORERL BEEARMNRYILOTNSEIAIZDHARKYILL ., FHDFEEEIC
WY DEBEHGERADEBEIZE>THEAEINDGLDEEZAFT,

We also believe that the language development of children will happen only where a mutual
trust relationship has been established and will be formed according to the attitudes of adults
who respond to what children say.
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Therefore, Kobato regards the language learning in an appropriate environment as very
important elements of a well prepared environment in which children will have great
opportunities to learn language. Then children will be able to acquire a variety of expressions
and vocabulary naturally in the daily events based on their development stage.
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Words are a communication tool we use to speak with others. It is a prerequisite for children
that their development in communicating with others and exchanging the feelings should be
sufficient enough prior to speaking. The very first year after birth is called "a fetal period”, in
which children establish the foundation of words. The second year is so -called "one-year-old
period". This is an epoch-making period for children to start walking on two legs and using
words, which are features of human-beings.
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It is said that some primates, like chimpanzees, can learn language as well. However, the
fact that we make full use of language as one of our living tools can stand as an absolute
characteristic used to define what human-beings are.
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The development of language can also prove children's growth:

Resonance behavior (archetype of communication)

Co-action(collaborative emotion, living together)

Development of interpersonal mutual negotiations

Process children convey their intention to an opponent.

Two-way process to try to understand the intention of an opponent's actions
(exchange of intentions between two)

e Exchange and imitation of the behavior sequence based on intentions.
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Based on the above mentioned, in early childhood, the functions of ego and language are
strongly connected in children's actions.
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The idea that language learning at this stage is only the practice of making a sound and how
to talk, is too narrow and dangerous.
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In addition to encouraging verbalization, increase of vocabulary, correction of pronunciation
and right usage of words, we think, especially in early childhood, it is very important how we
grasp and organize children's expressions and actions which occur because they are difficult
to verbalize.
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There is a basic sequence of language learning in early childhood in which children acquire
the language, participate in the information process and communicate with the world in a
verbal attitude while making children's thoughts widen and deepen.
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Children at Kobato:

e will always seek fresh experiences and apply concepts and rules learned from the
experience into real situations.
will think out the expression of words and enjoy the creativity in the rich opportunities.
will learn how to speak and write.
will learn the usage of words in communication and being conscious of opponents.
will learn paintings, music and dance as other methods of expression.
will find objects that can be expressed by words in curriculums, play and daily life in
kindergarten and will accumulate knowledge and thrive through this experience.
will read a lot of books to see more words.
will see a variety of words, including never seen before, in the posts on the walls at
the kindergarten.
will use the library regularly to access a lot of information.
will enjoy the words themselves, writing and expression using the blackboard.
will improve the ability of listening and speech through games and pretended plays.
will learn the attitude of listening from adults who listen to children in the appropriate
manner.



e will be given the opportunities of learning language based on the individual
development stage.
can express ideas and thoughts.
will be able to read and write their own name and numbers and to express short easy
sentences approximately by the age of 5.
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It is said that there are more than 7000 languages in the whole world and some languages of
ethnic minorities are about to disappear. In order to succeed and in consideration of the fact
that Japanese is the mother tongue of most children at Kobato is Japanese, children at
Kobato will learn the Japanese language primarily.

24 {IMEEIZDONT

15— DDEELAIEITHRALGEXARICH TEEHRIETT . RIFBAEBOHDEEHAETLL:
N HEOEEICH>T, EHRLEMELZEREL. KETEIAKEROLERZFHRREL. Z0D
FHMNERYFIEBHFIZ2000F LY EYKATNVET  (FMEBEELTOEEIX, HAEE
—DODEERELEBSIZRELRIZI A=/ —2a3vDY—IILELT. B EHATESLEELEADL
NBFEITTEL, FELDFHEDTEEMZELITHEDTHHERBLTHY . HAEEEXEFRR
BLERTH-HIC. RBATHDIEEZET,

NEBIOCDRFBEBELTHIEMRER LI BOHEMERNDLEBEICHYET,

EROPIZIFEBRBEREFELLGVFELNBEETRBYEI N, WV X5 LETSLT,
FE MOFELLENAZA = —2aVEABIITI LT AADEBREZERLELOD LD
[CXBEETVET . ZDFELLEOEDZLIFEOXILELY . BRELROIMRERITET,

Additional language

Another important aspect is diversity in different contexts.In the past, language education
was limited to Japanese, but in line with social changes, Kobato strongly felt the need to
foster a personality that understands and coexists with diverse values and has been working
on English language education that could be a clue to this goal.

Kobato recognizes additional languages broaden children's future and especially English,
which is the most useful and necessary language as a global communication tool. Also, it is



required for children to learn English as a common language in order to recognize and
understand various countries and their cultures.

The lessons are provided mainly by external professionals whose native language is
English, in cooperation with homeroom teachers.

There are always a few children whose mother tongue is not Japanese. Kobato supports
these children to reduce their burden and enjoy themselves in participating in the
curriculums and communicating with other children. Kobato also creates the opportunities to
share the experience of these children’s countries, cultures and languages so that all the
children can understand these countries and cultures.
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Kobato determines the language learning areas in consideration with its original curriculum
and IB documents "Making the PYP happen:A curriculum framework for international
primary education”, "Guidelines for developing a school language policy" and "Primary Years
Programme: Language scope and sequence".
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use gestures, actions, body
language and/or words to
communicate needs and to
express ideas

listen and respond to picture
books, showing pleasure, and
demonstrating their
understanding through gestures,
expression and/or words

name classmates, teachers and
familiar classroom and
playground objects

interact effectively with peers
and adults in familiar social
settings

tell their own stories using
words, gestures, and
objects/artifacts

repeat/echo single word

use single words and two-word
phrases in context

join in with poems, rhymes,
songs and repeated phrases in
shared books

understand simple questions
and respond with actions or
words

follow classroom directions and
routines, using context cues
realize that people speak
different languages

use the mother tongue (with
translation, if necessary) to
express needs and explain ideas
realize that word order can
change from one language to
another

use own grammar style as part
of the process of developing
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listen and respond in small or
large groups for increasing
periods of time

listen to and enjoy stories read
aloud; show understanding by
responding in oral, written or
visual form

memorize and join in with
poems, rhymes and songs
follow classroom instructions,
showing understanding
describe personal experiences
obtain simple information from
accessible spoken texts
distinguish beginning, medial
and ending sounds of words
with increasing accuracy
follow two-step directions
predict likely outcomes when
listening to texts read aloud
use language to address their
needs, express feelings and
opinions

ask questions to gain
information and respond to
inquiries directed to
themselves or to the class
use oral language to
communicate during
classroom activities,
conversations and imaginative
play

talk about the stories, writing,
pictures and models they have
created

begin to communicate in more
than one language

use grammatical rules of the
language(s) of instruction
(learners may overgeneralize




grammatical awareness.

at this stage
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Visual language
viewing and presenting
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attend to visual information
showing understanding through
play, gestures, facial expression
reveal their own feelings in
response to visual presentations,
for example, by showing
amusement, curiosity, surprise
observe visual cues that indicate
context; show understanding by
matching pictures with context
recognize familiar signs, labels
and logos, for example,
pedestrian walking sign,
emergency exit sign, no dogs
allowed; identify similarities and
differences

make personal connections to
visual texts, for example, a
picture book about children
making friends in a new situation
use body language to
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communicate and to convey
understanding, for example,
pointing, gesturing, facial
expressions

select and incorporate colours,
shapes, symbols and images
into visual presentations

show appreciation of illustrations
in picture books by selecting and
rereading familiar books,
focusing on favorite pages
locate and use appropriate ICT
iconography to activate different
devices, for example, computer
games, CD player, television
listen to terminology associated
with visual texts and understand
terms such as colour, shape,
size

attend to visual information
showing understanding
through discussion, role play,
illustrations

talk about their own feelings in
response to visual messages;
show empathy for the way
others might feel relate to
different contexts presented in
visual texts according to their
own experiences, for example,
“That looks like my uncle’s
farm.”

locate familiar visual texts in
magazines, advertising
catalogues, and connect them
with associated products
show their understanding that
visual messages

influence our behaviour
connect visual information
with their own experiences to
construct their own meaning,
for example, when taking a
trip

use body language in mime
and role play to communicate
ideas and feelings visually
realize that shapes, symbols
and colours have meaning
and include them in
presentations

use a variety of implements to
practice and develop
handwriting and presentation
skills

observe and discuss
illustrations in picture books
and simple reference books,
commenting on the
information being conveyed
recognize ICT iconography
and follow prompts to access
programs or activate devices
through teacher modeling,
become aware of terminology
used to tell about visual
effects, for example, features,
layout, border, frame

view different versions of the
same story and discuss the
effectiveness of the different
ways of telling the same story,
for example, the picture book
version and the film/movie
version of a story

become aware of the use and
organization of visual effects
to create a particular impact,
for example, dominant images




show what is important in a
story

observe visual images and
begin to appreciate, and be
able to express, that they
have been created to achieve
particular purposes.
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Written language
reading
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enjoy listening to stories

choose and “read” picture books
for pleasure

locate and respond to aspects
of interest in self-selected texts
(pointing, examining pictures
closely,commenting)

show curiosity and ask questions
about pictures or text

listen attentively and respond to
stories read aloud

participate in shared reading,
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select and reread favourite
texts for enjoyment
understand that print is
permanent, for example, when
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joining in with rhymes, refrains
and repeated text as they gain
familiarity

make connections to their own
experience when listening to or
“reading” texts

begin to discriminate between
visual

representations such as
symbols, numbers, ICT
iconography, letters and words
recognize their own first name
express opinions about the
meaning of a story

show empathy for characters in
a story distinguish between
pictures and written text, for
example, can point to a picture
when asked

indicate printed text where the
teacher should start reading
handle books, showing an
understanding of how a book
works, for example, cover,
beginning, directional
movement, end

instantly recognize an increasing
bank of high-frequency and
high-interest words, characters
or symbols

have a secure knowledge of the
basic conventions of the
language(s) of instruction in
printed text, for example,
orientation, directional
movement, layout, spacing,
punctuation

participate in learning
engagements involving reading
aloud—taking roles and reading
dialogue, repeating refrains from
familiar stories, reciting

listening to familiar stories,
notices when the reader
leaves out or changes parts
participate in shared reading,
posing and responding to
questions and joining in the
refrains

participate in guided reading
situations, observing and
applying reading behaviours
and interacting effectively with
the group

listen attentively and respond
actively to read-aloud
situations; make predictions,
anticipate possible outcomes
read and understand the
meaning of self-selected and
teacher-selected texts at an
appropriate level

use meaning, visual,
contextual and memory cues,
and cross-check cues against
each other, when necessary
(teacher monitors miscues to
identify strategies used and
strategies to be developed)
read and understand familiar
print from the immediate
environment, for example,
signs, advertisements, logos,
ICT iconography

make connections between
personal experience and
storybook characters
understand sound—symbol
relationships and recognize
familiar
sounds/symbols/words of the
language community
instantly recognize an
increasing bank of
high-frequency and
high-interest words,
characters or symbols

have a secure knowledge of
the basic conventions of the
language(s) of instruction in
printed text, for example,
orientation, directional
movement, layout, spacing,
punctuation

participate in learning
engagements involving
reading aloud—taking roles
and reading dialogue,
repeating refrains from familiar
stories, reciting poems
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Written language
writing
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experiment with writing using
different writing implements and
media

choose to write as play, or in
informal situations, for example,
filling in forms in a pretend post
office, writing a menu or wish list
for a party

differentiate between illustrations
and written text

use their own experience as a
stimulus when drawing and
“writing”

show curiosity and ask questions
about written language
participate in shared writing,
observing the teacher’s writing
and making suggestions

listen and respond to shared
books (enlarged texts),
observing conventions of print,
according to the

language(s) of instruction

begin to discriminate between
letters/characters, numbers and
symbols

show an awareness of
sound-symbol relationships and
begin to recognize the way that
some familiar sounds can be
recorded

write their own name
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(I'like...I can....I went to...I am
going to....)
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222K,
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BEDHRAFADAyE—T%
BZABT=HIZEL il =2 —XR,
R, 77RO —1ER,
EMNF=TFRNMIE>=ELEE
z1E<s
EMN=TFALORANIIZRD
W=CE%ERBAT %, . IIERF.
ZEfE. AR,
EhNIzO—FEBESELME
VDIt PATATHERERSN T
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BEINMNEEISa=—T1—IC
EOTEERILDEONEIEREL
BhS ., XF/ FHEEETHIC
FRAIMIZFHEA T LK SITHE DL
60

I—FDRATEXHNT 5, .
XF. ¥, B85 B 5,
BADDOHLHBHEITHESIETEDL
FATT7E—ANTEL
BATEWLOZEHRBAL. V5
ADERPHITYIDIREEIZERKT
o

enjoy writing and value their
own efforts

write informally about their
own ideas, experiences and
feelings in a personal journal
or diary, initially using simple
sentence structures, for
example, “Il like ...”, “l can ...”,
“I'went to ...”, “ am going to
read their own writing to the
teacher and to classmates,
realizing that what they have
written remains unchanged
participate in shared and
guided writing, observing the
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independently teacher’s model, asking
questions and offering
suggestions

e write to communicate a
message to a particular
audience, for example, a news
story, instructions, a fantasy
story

e create illustrations to match
their own written text

e demonstrate an awareness of
the conventions of written text,
for example, sequence,
spacing, directionality

e connect written codes with the
sounds of spoken language
and reflect this understanding
when recording ideas

e form letters/characters
conventionally and legibly,
with an understanding as to
why this is important within a
language community

e discriminate between types of
code, for example, letters,
numbers, symbols, words/
characters

e write an increasing number of
frequently used words or
ideas independently

e illustrate their own writing and
contribute to a class book or
collection of published writing
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—7RIZZMOBEADELHLEZTL., REZIBELRRBELZELES .
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ﬁij-o

In order to practice the language learning effectively, Kobato:

educates children based on their development level so that they can express
themselves, exchange ideas, create and communicate: first of all recognizing letters
as a symbol, reading and writing Hiragana, writing their own name, having an interest
in numbers as a letter and so on.

puts signs and posters on the walls and uses a blackboard in the classroom for
children to have a variety of experiences.

lends 2 books per month. Parents record their children's impression of the books.
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e use patented "Hiragana Stamp" to introduce letters to children.
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Goal of learning English:

e Children will understand other languages and cultures enjoyably through English
experiences.

e Children will develop the attitude to communicate actively by becoming accustomed
to sounds and basic expressions in English.

e Children will notice the difference from Japanese language and have interests in
what the language can provide by becoming accustomed to English.

e Children will develop the ability to understand the special English pronunciation while
their ears and jaws are flexible.

SRS
B KRBRMICRIEBEZFESLET, REBICHIT HEKRERODHIEEEZITLET,
PWRNBBEETHESTEEICEBL.YRIAERASIRRFLHEELES,
EEAHDOL7HEDZUVOET (UO) IZHFESNFaV TN EER S -BAESRE
DERZDHEIZHEL. REOMBOEFOAHTHL HWROBEKEZS I ZEHII—FETH
SNAHELVLVKNBZETEETLET,

Features:

e Coaching to deepen children's interests in English through experiences in English
enjoyably.

e Coaching the conversations children can use by focusing on the words children use
in daily activities.

e Challenging to visualize the concepts (key concepts / related concepts) specified in
the unit of learning (UQI) of the International Baccalaureate education, in addition to

acquiring knowledge of English, we plan and execute fun content full of humor that
draws the interest of young children.
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Types of learning:
(1 Conversation lessons

To learn basic words and sentences using the learning materials such as movies and
flash cards. Children will have many opportunities to listen to what English teachers say
and become accustomed to the unique rhythm and pronunciation of English.

@ Free style

English teachers participate in the regular activities in the classroom. The teachers
explain what children do in English and respond to questions from children.

® Cyber Dream

To be accustomed to the conversation and songs in a variety of topics, such as animals,
fruit, vehicles and toys, in image and sound.

@ Alphabet Stamps (patented)

To make words(sight words) and sentences with lower-case letters of the alphabet
stamps, which have been specially made for children.

® Others

"English Time" in the daycare time and "English Day" of Garden Class (2-years-old).

=% fE 5 /Leaning scope:

Y < e d> - E<reading/writing
speaking listening
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easy greetings

easy single word,
e.g. colors and

RKEOFICENEL
o

getting used to the
English sound.

increasing the type of
greeting.

easy self-introduction
self-expression about
favorites and so on.
making easy
questions.

numbers.

Frop BEGRE. BES REDETERNT TILIF7RILDKRX

4-5 EEBELEELTTE TENTES, FIZHLT,

y/o %, THZIIADEREE
Y#BRIZHSEDH | e acting by the =N
EFLWERZER instruction in English.

EECR getting used to the
active usage of easy capital letters.
greetings and daily learning the basic
conversations. phonics.

obtaining new

vocabularies such as

things in the school.

gk BN\ T3> REOETREENT FILITF7RILDINX

5-6 MNEZ 5, TENTES, FEEMEL. Ty

y/o BEGECBAMNT AEAEFETHEDLND ADERE EXDHA
=5, REZHEVTEET D=,
FERELm, TESHTL =5, ARV TEENEEE,
HEEFETHERH BB TURGE
TED, acting by the =15,
ELGEMERIET instruction in English.

THEMNTES, understanding daily understanding the

English.

lower-case letters
and the basic
phonics and sight
words .

making easy words
and sentences using
stamps.
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